
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

MIXED-AGE LEARNING AT 

SWISS SCHOOL IN SINGAPORE 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Statements on title page by P1/2B students on mixed-age learning 

Pictures of the lesson setting taken by class teachers 

Thank you to all participating parties to make this information possible. 

  



WHAT MIXED-AGE LEARNING MEANS… 
 

 

 

By the time a child reaches the age to enter 

school it has made different experiences in 

learning, which mainly took place implicitly. 

The sheer desire to get to know one's 

surroundings and progress in one's own way 

keeps each child going, and makes them search 

for new opportunities to experience. 

A group of children at the age of seven already 

has diversity in their development. Hence, age 

does not come into account at first. When 

entering school, children also first experience 

the diversity of gender related aspects, social 

and religious backgrounds. 

Multiple class levels in one group opens up 

new possibilities to deal with the existent 

diversities. The learning process can be more 

inclusive and directed towards an open-

minded problem-solving approach due to the 

mixed-age setting. 

Mixed-age learning as a pedagogical approach 

redefines the leading structures of teachers. 

The teacher is aware of the many different 

layers of diversity in the class. The main goal of 

the teacher will be: students shall learn 

together and from each other. The elder 

students will take over certain responsibilities 

as the younger ones are introduced into 

society. The focus of teaching remains on the 

skills, bridging of diversities and the possibility 

of learning about the same content in different 

levels and ranges – teachers aim to establish a 

sense and spirit of class community. Therefore, 

teachers will focus on social aspects and the 

individualization of the learning process 

equally. 

As a teacher tackles an individual approach for 

learning, he or she respects the talents, 

interests, skills and challenges of the individual 

child as the focus of his/her teaching 

intentions. For example, the teacher creates 

individual learning fields which refer to aims 

and skills that lie outside of the individual 

comfort zone. The learning content of the 

whole class will be differentiated, so that the 

children can work on the same content but in 

accordance to their needs and goals. It is 

possible to adapt the speed of learning new 

content, to differentiate in scaffolding 

methods and to take in consideration a child’s 

current stage of development. Therefore, 

ritualization and individualization are key 

components for teachers to generate 

successful learning despite the diversity within 

the class. 

The experience of growing up and learning in a 

diverse environment, where social and 

individual learning fields are common 

structures of a daily life, enables children to 

strengthen their faith in themselves, 

experience the value of being part of a 

community and take responsibility for their 

learning just as they interact with others. 

 

  



KINDERGARTEN 
 
 

A peek into Kindergarten French working on symmetry… 
 
There is a variation of activities that all students can do together and others differentiated according 

to their skills. 

Generally, the children work on the same topic and objectives, but with different expectations for 1H 

and 2H and differentiating some of the proposed activities. 

Examples of differentiation perspectives are: 

- Objectives / Expectations are adaptable 

- Support can vary, scaffolding structures are adapted to the child’s needs 

- Techniques used 

- Difficulty of the task 

- Quantity of the training material or time to work on a skill 

 

Introduction - for everyone: 

- Together: Pupils imitate and mirror the movements that the teacher performs. 

- In pairs: Pupils imitate the gestures of their partner who is standing in front of them. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



Activity 1 (discovery) - differentiated: 

- 1H: Pupils make a folded painting and discover the result by opening the sheet. 

 
 

- 2H: Pupils, in pairs, complete the wings of a butterfly with shapes. One completes one wing, and 

the other tries to complete the second wing in symmetry. 

 
 
 
 
 
 
 
 
 
 
 
 

Pooling - for everyone: 

- Pupils observe the folded paintings of the 1H students and the wings of the butterflies of the 2H 

students 

- They describe what they see 

- The teacher explains what symmetry is 

 

Activity 2 (training) - in mixed groups (1-2H mixed): 

- The children, in groups of four, practice symmetry with various materials by associating halves of 

images, drawing the second half of an image, etc. 

- They can choose the exercises according to their wishes and abilities. They help each other, discuss 

together, and make comparisons. 

Activity 3 (written trace) - differentiated: 

-  1H: Pupils are given halves of tree leaves and have to glue the two halves that match. 

- 2H: Pupils receive a sheet with halves of tree leaves and have to draw the second half in symmetry. 

  



PRIMARY 

 
 

A peek into P1/2 math learning… 
 
The mixed-age learning teaching aid Mathwelt creates a new approach to mathematics and enables 

an adaptive lesson design, among other things, due to the openness in competence building. The focus 

is on developmentally mixed learning at different levels through open tasks. 

 

The mathematical learning environments in P1/2 include the following levels (see photo 

from left to right): 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Extended Kindergarten level - Basic P1 level - Extended P1 level - Basic P2 level – Extended P2 level - Learning games. 

 
The pupils work on activity-based and textbook tasks at their chosen level. The material provided 

includes compulsory, additional and automatic tasks, and the possibility of input. The compulsory 

tasks to be worked on are formative tests. 

 

Usually there is input by the teacher at the beginning of each level. Some learners, however, do not 

need this and can start or continue working on the learning content on their own. The learner chooses 

a task from a level and puts his/her name (for overview) on the material box. If the learner realises 

that the tasks from the chosen level are "too easy" and that he/she has mastered the learning content, 

he/she can demonstrate this by taking a formative test. 

 

If the completed examination shows that there is a need for renewed, in-depth practice in certain sub-

areas, this can be targeted at the current level or a previous level. If the exam is passed with flying 

colours, the learner moves on to the next level. 

 

The learning path is structured in such a way that each pupil can go one step further to the next level 

or back to the previous level and (mostly) expand his/her knowledge independently. 

A work plan gives the pupils and the teacher an overview of the tasks to be completed at each level. 

  



A peek into a reading training exercise in P3/4… 
 

As an introduction to a reading training exercise P3 and P4 children team-up to get to know the 

procedure. Each P4 student works with a P3 student in a pair. Together they work through every 

step, starting with the selection of the reading booklet to the final correction at the end. 

 

1. A reading booklet, called Lesespurabenteuer, is chosen together. The booklets are available in four 

levels. The goal is to match the right level of reading challenge with the P3 student’s reading skill. 

 

2. The two children work through the Lesespurabenteuer together. In this process, the P4 student 

takes the lead. The P3 student asks if anything is unclear. 

 

3. The work is evaluated:  

- Was the level of difficulty correct?  

- Does the P3 student know now how a 

Lesespurabenteuer works? 

- How did the collaboration go? 

 

 

 

Goal: 

P3 students can independently work through a 

Lesespurabenteuer, following the teacher's 

formal guidelines. 

 

 

 

 

 

P3: Skills that are practiced (apart from 

reading skills) 

- listens to an older student, allows him/herself 

to be guided  

- follows instructions correctly  

- accepts help  

- asks for clarification in case of unclarity 

 

P4: Skills that are practiced (apart from 

reading skills) 

- takes the lead and responsibility for the 

correct procedure 

- explains exactly and in such a way that the 

younger student understands it 

- takes into account the previous knowledge of 

the P3 student  

 

 

 

 

 
 
 



A peek into a P5/6 math lesson on fractions… 
 
The lesson takes place in the mid-sequence on the content fractions in math. The P6 students are 

familiar with the different fraction models, the terms and the meaning of different fractions in relation 

to numbers. They have already had to increase fractions and compare them. The P5 children have no 

long-term school experience with fraction yet, but they have had first insights on models, terms and 

amounts. 

 

A cooperative learning method with a placemat can be just 

the structure needed to help access all kinds of knowledge. 

In this sequence, the goal was to define the gained skills in 

a formative way to then dive into further training options.  

 

There is one task for everybody, which is given by the 

teacher. The children write everything they know about 

fractions down on a piece of paper. It is an open question, 

so it is possible to do sketches, explain one's thoughts by 

equations or just write in words what the thoughts are. 

 

The children are in mixed-age groups at a maximum of four 

and work onto the same A3 size paper sheet. This sheet of 

paper is split into four fields for notes and has a middle 

section for the topic and the common facts that the group 

then finds. 

 
In the first step each child notes the ideas, thoughts and knowledge they have in one particular field 

just for themselves. It is a phase where they work in groups but do not speak with one another. 

 

Then in the second phase the children read the 

comments of their teammates and get to add 

information or write questions if certain notes are not 

understandable. This is still happening quietly and one 

gets to ask the colleagues if there are word questions or 

spelling cannot be read. After the quiet reading, the 

group gets to exchange the common aspects. The 

children discuss questions and those who have 

advanced knowledge can assist in giving additional 

insights or double checking for comprehension. 

The facts that appear more often are noted in the 

middle with the topic. 

 
 
 
 
 
 



In the third and final step the groups present their 

insights to the whole class. Knowledge will be double 

checked, feedback given and further training steps 

taken from there. 
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Swiss School in Singapore 

38 Swiss Club Road 

Singapore 288140 

 

www.swiss-school.edu.sg 

info@swiss-school.edu.sg 

 


